
 
This paper attempts to elucidate the coexistence of “the remaining Heimat  for children”  and “‘Heimat’ defined by their 
ancestors and others” in the field of dwelling education by focusing on ideas on the term in E.Spranger’s works. Spranger says that 
‘Heimat is characterized and linked to the soil where people live and experience on a daily basis. In short, it became clear that 
through the teacher’s advice “third-person-defined ‘Heimat’” can exist next to the definition of ‘Heimat’ children themselves have in 
their minds. 
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This paper attempts to elucidate the coexistence of the remaining ‘Heimat’ for children” and “ ‘Heimat’ defined by their 
ancestors and others” in the field of dwelling education by focusing on ideas on the term in E.Spranger’s works. Spranger is 
known as a person of leading importance that defined the concept of “‘Heimat’” in pedagogy. His ideas are influenced by 
J.Rousseau and J.H.Pestalozzi. He is following Rousseau’s idea of the importance of valuing the individual circumstances of 
children and Pestalozzi s thought that the individual’s world view broadens up from the living room to ‘Heimat’ and from 
‘Heimat’ to the world. In Japan, Masayuki Ogawa and Tsubin Odauchi are representative for pedagogist affected by 
Spranger. Spranger’s ideas were introduced Japanese ‘Heimat’’s pedagogist by Ogawa’s book. Ogawa separates the German 
concept of ‘Heimat’’ into three parts, namely the “natural and spatial interpretation”, the “historic and social interpretation” 
and the “united and monistic interpretation”. Ogawa showed that Spranger’s view of ‘Heimat’ fits into the category of 
“united and monistic interpretation”. Indeed, having a look at Spranger’s ‘Heimat’ concept, he denies that birthplace equals 
‘Heimat’. He argues “people have environment no matter where they live, but their environment is not forcibly their 
‘Heimat’ ”.Further he says ‘Heimat’ becomes ‘Heimat’ when people feel affinity towards a certain place. Another three 
keywords are also important. These are “the children’s individual world”, “band” and “in-between area”. When there are 
experiences of affection between the “individual world” of a human and nature or soil, a “band” is born which becomes 
‘Heimat’ as an “in-between area”, Spranger argues. The role of education is to enable children to discover their “band”, he 
continues. From the above, it can be said that “the remaining Heimat  for children”  is the process of feeling a band of 
affinity towards a certain place on an “in-between area” where object and subject are mix. On the outside of “band” and 
“in-between area”, there is a “ ’Heimat’ defined by others ” which has not been perceived by the children. Thus, it can be 
concluded that “ ‘Heimat’ defined by others” can’t become ‘Heimat’ of the individual, unless a person has made the 
experience of a “third-person defined ‘Heimat’ ”. Whether one perceives this as important depends on how the individual 
experience evokes a feeling of affinity. Finally, it has become clear that whether an environment where in definitions of 
‘Heimat’ by oneself and others can be simultaneously integrated is provided or not is an unignorable aspect for dwelling 
education. 
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